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Lessons in Americanization: Educational
Attainment and Internal Colonialism in
Albuquerque Public Schools, 1879–1942

“T

he ‘Mexican’ is not a ‘foreigner’ to the educator who knows a little Spanish,” a New Mexico Department of Education researcher
wrote. The state, he explained, needed culturally conscious educators who were familiar “with the Spanish traditions, folklore, and customs
of the Southwest, who viewed the social and economic problems of the ‘Mexican’ with sympathetic understanding,” and who could walk “in the shoes of
[their] ‘Mexican’ pupil.” The author of these words, George Isidore Sánchez,
was a native Hispanic Albuquerquean, a former teacher, and the head of the
department’s Division of Information and Statistics in the early 1930s. Only in
his late twenties, Sánchez understood the cultural transformation New Mexico
had undergone in the early twentieth century, and brought unique insight to the
socioeconomic conditions of nuevomexicanos.1
Carlos Francisco Parra is a former high school teacher and holds degrees from the University
of Arizona and the University of New Mexico. Currently he is a doctoral student in history
at the University of Southern California where he is studying history with a specific interest in Mexican American identity formation and the U.S.-Mexican border. Parra wishes to
thank Cathleen Cahill, under whom this article first began as a seminar paper, and his other
dedicated UNM mentors Linda Hall and Samuel Truett, for their scholarly rigor, patience,
and unwavering support throughout this research. In addition, Parra is indebted to the helpful staff at the Center for Southwest Research, the New Mexico State Records Center and
Archives, the Albuquerque Public Library Special Collections, the Albuquerque Museum
Photoarchives, the anonymous NMHR manuscript readers for their insightful suggestions,
and his UNM friends for their spirited encouragement and assistance. This project is lovingly
dedicated to his parents Carlos and María and his grandparents Francisca and Francisco for
their inspiration and faith in him as well as the youth and educators of Albuquerque.
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In the 1930s, the quality of education in New Mexico deeply troubled him.
Educational access was generally expanding across the state, but in academic
achievement, nuevomexicanos lagged behind their Anglo peers. As public
schools failed to prepare Mexican Americans to achieve successful learning outcomes, they promoted and facilitated the loss of cultural and linguistic heritage
among their students. Referencing test scores and attendance figures, Sánchez
found “only meager evidence” of “any progress” in advancing student achievement for nuevomexicanos at a time when the public school system stressed
English-language acquisition and advanced a cultural curriculum generally
detached from Hispanic students’ daily lives. Sánchez argued, “Socially and
politically, members of this group have oftentimes been relegated to a limbo
where they serve but are not served.”2
This article explores how Albuquerque’s public school system depressed
the educational outcomes of nuevomexicano students through curriculum
of Americanization, instilling U.S. identity through nationalist discourse and
English-language learning.3 With Eastern politicians generally viewing New
Mexico as too foreign and illiterate to merit statehood in the late nineteenth and
early twentieth centuries, local leaders and educators sought to improve the territory’s educational system and inculcate white Protestant middle-class mores
in “Mexican” students through patriotic curriculum and “American” modes of
instruction.4 In the case of Albuquerque, the nascent public schools—and their
immediate institutional predecessor, the Protestant nondenominational Albuquerque Academy—emphasized the Americanization paradigm so much that
they often sacrificed overall nuevomexicano educational attainment in the process. The Americanization pedagogy profoundly impacted the Hispanic community, particularly causing cultural and linguistic loss alongside low academic
achievement.
Transforming Spanish-speaking nuevomexicanos into patriotic, Englishspeaking U.S. citizens was intended to demonstrate that New Mexico was
“American” enough to justify its full political integration into the nation as a
state. M. N. Brasher, superintendent of the Roswell City Schools, articulated this
agenda in 1910: “Our fair sunshine territory is made up of about 50 per cent of
Mexican population. We are confronted with the great moral responsibility of
transforming these simple and tractable children of nature into liberty-loving
American citizens by the magic influence of education.”5 In reality, nuevomexicanos—often referred to as “natives” by Anglo educators and education
stakeholders—were internal colonial subjects placed into identity-formation
processes meant to make them sound, look, and behave more like the Anglo
majority of the United Sates. At the time of Superintendent Brasher’s remarks,
most U.S. politicians considered nuevomexicanos foreign or un-American and
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often argued against the territory’s appeals for statehood, despite the fact that
Mexicans living in all territories acquired from Mexico were granted U.S. citizenship under Article IX of the Treaty of Guadalupe Hidalgo of 1848.6 Only by
Americanizing the nuevomexicanos (and American Indians), Anglo Americans
believed, could this territory shed its foreignness.
The intercultural tension between nuevomexicanos and Anglos during the
late nineteenth and early twentieth centuries, particularly in public schools,
illustrates New Mexico’s role as an internal colony of the United States after
1848. In the 1960s, Robert Blauner invoked the concept of internal colonialism to explain the ethnic and racial socioeconomic disparities in the United
States. He wrote, “Colonized groups become part of a new society through force
or violence; they are conquered.” Internal colonialism also entails “a cultural
policy of the colonizer that constrains, transforms, or destroys original values,
orientations, and ways of life.”7 This framework explains how nuevomexicanos
experienced the Americanization policies enacted in Albuquerque during the
territorial and early statehood eras of New Mexico.
Previous histories of the Southwest and New Mexico have emphasized the
relationship of education to nation-building and the statehood movement, but
have overlooked the personal imprint of Americanization on students. Historians Howard R. Lamar, Robert W. Larson, and David V. Holtby agree that to
mainstream Americans, nuevomexicanos were too foreign to run their own state
in the democratic union.8 Implementing a public education system to Americanize nuevomexicanos was critical to winning the statehood debate. Historian
John Nieto-Phillips observes that nuevomexicanos rejected Mexican identity in
favor of “Spanish American” identity to whiten themselves and to argue effectively for New Mexico statehood. Historian Lynne Getz’s valuable study on New
Mexican education at the turn of the century explores the manner in which Hispanic and Anglo educational and political leaders negotiated the formation of a
public education system. In her analysis Getz focuses predominantly on territorial- and state-level developments, thus creating space for community-specific
discussions of this question. 9
This article highlights Americanization and nuevomexicano student outcomes specifically in the Albuquerque community’s early public schools. It uses
nuevomexicano educational experiences, extracted from graduation rates, oral
histories, and other testimonies, to demonstrate how the early Americanization
pedagogy impacted burqueño (Hispanic Albuquerquean) youth in particular
and the broader community in general, over the course of six decades.10 The
historiography of the public education of nuevomexicanos in the Albuquerque
area considers this issue from a viewpoint that emphasizes the colonial context
for the formation of public schools in New Mexico during the latter 1800s. In
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addition, this article demonstrates how the Americanization spirit manifested
in these schools’ pedagogy during the first half of the twentieth century prior to
the region’s rapid demographic changes resulting from World War II.
Americanization was an alienating process. The educational discourse and
teaching practices that were meant to forge a common white identity among
Anglos and nuevomexicanos harmed the educational outcomes of Hispanic
students in Albuquerque and elsewhere in New Mexico. This discussion specifically explores the pedagogical history and context of the Albuquerque Public Schools (APS), which served the majority of burqueños after 1891, and its
immediate institutional predecessor, the Congregational Church’s Albuquerque
Academy. Unlike the Catholic and other Protestant schools in Albuquerque, the
Albuquerque Academy, which flourished from 1879–1891, truly was the institutional foundation of APS, for the new public school system absorbed nearly
all of the Academy’s faculty, staff, and buildings. The educational outcomes of
this semipublic school were particularly salient in the relationship between
Americanization and burqueño educational attainment in the public schools of
the Albuquerque area. In all its contradictions, public education in Albuquerque reflects the larger story of education in New Mexico and the greater U.S.
Southwest.
Forming Public Education in Albuquerque, 1706–1880
The creation of free public education in New Mexico reflected the growing
value of education to the U.S. body politic during the nineteenth century. Public education started in colonial Massachusetts, where Puritan religious leaders
sought to instill religious literacy and morality among their youth.11 With the
independence of the United States in the late eighteenth century, public education gradually gained financial and political support throughout the Northeast.
Horace Mann, the noted Massachusetts educational advocate in the early nineteenth century, wrote, “Never will wisdom preside in the halls of legislation . . .
and its profound utterances be recorded on the pages of the statute book, until
Common Schools . . . shall create a far-reaching intelligence and a purer morality than has ever existed among the communities of men.”12 The rationale for the
emerging public school system was predicated on the principle of a free public
education reaching all members of the community. By the time Mann advocated for public education in the 1830s the emphasis on the Bible as a medium
of instruction in public schools had receded in favor of teaching what Mann
described as “broad religious principles common to all Christian denominations.”13 The ostensibly nonsectarian yet still-Christian moral education found
in nineteenth-century public schools served as a major source of contention
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between Protestants and Catholics during the establishment of public schools
in New Mexico.
In New Mexico the formation of a public education system serving all members of the community was severely limited by geographic isolation, poverty,
and general lack of economic development. During Spanish rule, educational
access was largely limited to small private schools associated with the Catholic churches along the Rio Grande settlements, including Albuquerque after its
founding in 1706.14 Impetus grew for establishing a better educational system
after Mexican Independence in 1821. On 27 April 1822, the provincial deputation in New Mexico enacted a law recognizing children’s education as “a most
important matter” and called on local communities to “begin at once the formation of public grammar schools.”15 Funding a system of schools accessible to
the general public in Mexican New Mexico was challenging because of the territory’s poverty; the lack of a funding mechanism in the law of 1822, for example, led to only six communities acting on its mandate. The dearth of cash made
the taxation of nuevomexicanos for education difficult; additionally, efforts by
Mexican authorities in Santa Fe to fund schools also failed due to rural nuevomexicanos’ unfamiliarity with local taxation regimes. At the close of the Mexican period, the territory’s sole public school was located in Santa Fe and funded
by that municipality.16 Nuevomexicano families with money had the option
of sending their children to the territory’s few private schools, such as Padre
José Antonio Martínez’s Nuestra Señora de Guadalupe Seminary in Taos, or to
schools outside the territory in Chihuahua and Durango or even to schools at
the eastern terminus of the recently opened Santa Fe Trail in Missouri.17
New Mexico’s annexation to the United States in 1848 greatly reoriented the
slow process of public school formation although efforts to fund public education did not succeed until 1891. In the interim, parochial and nondenominational schools primarily addressed the territory’s educational needs.18 At
mid-century, schools in the territory began opening under the auspices of various Protestant denominations; Methodist and Presbyterian schools were the
most prominent. These early common schools taught basic reading, writing,
and arithmetic in addition to imparting their sectarian faith. Many of these
early Protestant-run common schools struggled to operate from a serious lack
of funding and the resistance of Catholic leaders such as Archbishop Jean Baptiste Lamy. Citing the Protestant religious education of contemporary public
schools, Lamy argued that these institutions threatened the spiritual well-being
of Catholic nuevomexicanos. Instead he promoted the establishment of Catholic schools and sometimes successfully secured public funding. The archbishop
believed that he was protecting Catholic New Mexicans from the “ignorance,
prejudice, self-interest, and passion” of the anti-Catholicism popular in many
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parts of the United States at the time.19 Protestant New Mexicans, at this point
mostly white, resented the Catholic Church’s opposition to public education and
strongly argued against tax money going to support its schools. However, the
cultural realities compelled many Protestants to send their children to schools
run by Catholic clergy because there was no other choice.20
Early school formation in Albuquerque took place within this context. At the
urging of Father Augustine Truchard of San Felipe de Neri church, three Sisters
of Loretto nuns from Santa Fe opened Albuquerque’s first formal school, adjacent to the San Felipe church in October 1866. Lack of funds forced this school
to close three years later. The Jesuit Order struggled financially to administer a
school for boys in the 1870s, succeeding briefly in 1872 when—with some funding from Bernalillo County—the plaza-adjacent school opened in the adobe
home of merchant Ambrosio Armijo. An elementary school, Holy Family College, opened the following year under the Jesuits but was renamed Our Lady of
Angels School in 1881 when the Sisters of Charity began administering it from
their newly completed convent in town. Tuition for day-schoolers at Our Lady
of Angels was free, making this school the only tuition-free school in Albuquerque. Sister Blandina Segale worked with the Jesuits to expand Our Lady
of Angels and also to offer public instruction in what came to be known as the
“Old Town Public School.” Thus in 1881, both Our Lady of Angels and the Old
Town Public School operated within the Sisters of Charity Convent. Increased
attendance and the founding of New Town Albuquerque east of the plaza also
compelled the Sisters of Charity to open a second campus for Our Lady of
Angels (later renamed St. Vincent’s Academy for Girls) in 1884. The original
school by the plaza was renamed San Felipe de Neri School and continued to
operate alongside the Old Town Public School in the same quarters until 1949
when the latter closed. The religious school survives to this day as one of the
city’s oldest continuous educational institutions. 21
Albuquerque’s first Catholic schools in the 1870s and 1880s struggled to
survive financially because of their low or free tuition and their meager level
of public funding. Their affordability, however, attracted many Hispanic and
Anglo Albuquerqueans. The Protestant-Catholic acrimony that played out so
emotionally throughout the territory during the nineteenth century seems to
have been relatively tempered in Albuquerque during the 1880s despite the fact
that the majority of students at the Catholic schools were actually Protestant.
In 1885 the Sisters of Charity, according to the Albuquerque (N.Mex.) Morning
Journal, were “conducting a school that Albuquerque is proud of, they are teaching the children of the people without charge, and the people should consider
it not only a duty but a pleasure to contribute something to their support.” In
the absence of fully public-funded educational institutions, the Catholic schools
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Sister Bladina Convent, Our Lady of the Angels, North Plaza, Old
Albuquerque, 1891. Old Town Public School, a county-run school,
shared part of its space with Our Lady of Angels School, a Catholic
institution founded by the Sisters of Charity and expanded by the Jesuit
Order. Emma Moya, a plaza-area resident who later graduated from
Albuquerque High School, attended Old Town Public School and recalled
her principal’s hostility towards burqueños and the Spanish language;
photograph courtesy Albuquerque Museum, PA1990.13.134.

of Albuquerque were a legitimate option for city residents until 1891, when the
funding of public schools reduced the growth and influence of the local Catholic schools.22
The Albuquerque Academy, 1879–1891
Although many ordinary Albuquerqeans may have accepted the educational
status quo during the 1880s, some Protestant groups, such as the Congregational Church, still promoted the establishment of nonsectarian public schools
to provide an education more in line with eastern norms. To this end the Congregational Church, based in Boston, Massachusetts, formed the New West
Education Commission (NWEC) in 1879 to facilitate nondenominational
Christian education in Utah and New Mexico, “where Mormonism, Medieval
superstition, and ignorance were found.”23
Members of the Congregational Church and the NWEC believed the Catholic Church only intensified the “misery” of Catholic nuevomexicanos. “It
appeals to their fears, enshrouds them in superstitions, stimulates feelings of
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dread and awe, and offers nothing to their spirit of inquiry,” wrote Lyman Hood
on behalf of the NWEC. After criticizing the backwardness of nuevomexicanos
in general, Hood attacked the Catholic Church’s social position in the territory:
“Nor is it strange that under such unnatural conditions vices thrive, ignorance
perpetuates itself, the spirit of progress is unattainable, and people stand in the
way of their own prosperity. It will only be when the teacher and the school
shall share with the priest and the Church the care of the young in New Mexico that better conditions will prevail, a truer life be attained, and the people
become a worthy and helpful portion of American society.”24 At least as far as
groups like the NWEC were concerned, to be Catholic and Hispanic in New
Mexico signaled the need for Americanization—otherwise the territory might
never qualify for statehood.25
The assimilationist rhetoric and ideology of Americanization that Hood
espoused grew in popularity towards the end of the nineteenth century. One of
its most prolific proponents was Theodore Roosevelt. In a series of essays published in 1900, Vice President Roosevelt reflected on the role and purpose of
Americanism. Discussing the westward expansion of the nineteenth century,
he argued that all residents of the United States should strive to forge a singular nationalism. He opined, “The same flag flies from the Great Lakes to the Rio
Grande, and all the people of the United States are richer because there are one
people and not many, because they belong to one great nation and not to a contemptible knot of struggling nationalities.”26
Especially focusing on immigrants arriving by the tens of thousands at the
turn of the century, Roosevelt exhorted his countrymen to “Americanize them
in every way, in speech, in political ideas and principles.” He further commented, “We do not wish German-Americans and Irish-Americans who figure
as such in our social and political life; we only want Americans, and, provided
they are such, we do not care whether they are of native or of Irish, or of German ancestry.” How would Americans accomplish this assimilation? Roosevelt argued: “We stand unalterably in favor of the public-school system in its
entirety. We believe that English and no other language is that in which all the
school exercises should be conducted.”27
The pedagogy of the Albuquerque Academy reflected Roosevelt’s vision.
With the help of young teachers from Colorado College, a private liberal arts
college near Colorado Springs, the Academy sought to create scholars, impart
Protestant Christian morals, and shape a single national identity among its students. The objective was to demonstrate to mainstream Anglo Americans that
nuevomexicanos were no longer internal foreigners, “Mexicans adrift in the
white United States.” Academy educators wanted their students to prepare themselves for higher education or “practical life” within a “Christian atmosphere,”
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a Protestant society in fact.28 It was hoped that the nondenominational Academy
could serve as an alternative to the area’s Catholic parochial schools, although
other Protestant groups opened their own schools during the 1880s as well,
such as the Presbyterian Menaul School north of Albuquerque and the Methodist Harwood Schools for Boys and Girls. As a contrast to these other schools,
however, the Academy’s articles of incorporation stated, “The Academy shall
be Christian in character, but that it shall forever be free from ecclesiastical or
political control.” However, the Academy’s first annual trustee report declared
its disposition towards Protestant ideals, stating, “The influence of the Academy
will be on the side of religion, but no religious instruction will be given.”29
When the Academy opened, New Mexican communities had limited power
to levy taxes for public education, but during the 1880s many civic and territorial
leaders expected the legislature to enact a law allowing such taxation. The Academy’s annual reports stated it did not wish to “antagonize the public schools”
that were awaited in New Mexico by being their competitor for funding and
enrollment. Instead the Academy would be a temporary, transitional institution
until the eventual enactment of legislation providing for fully-funded public
schools. The Academy, like the nearby Catholic schools, was semipublic to the
extent that it received funding from Bernalillo County to cover operating costs,
but unlike the early Catholic schools the Academy was the direct institutional
predecessor of APS.30 The fact that most of its staff and facilities were absorbed
into the new public school system makes the educational program of the Academy particularly salient in the history of Americanization in Albuquerque as
well as nuevomexicano educational achievement.
On 14 October 1879, the Albuquerque Academy opened in Old Town Albuquerque. An annual report from the Academy described the original school as
being “in the characteristic adobe” of the old Mexican plaza there, although
plans already existed for relocating the school to a “suitable building.” On that
first day of school three educators—R. C. Vose, music teacher; C. Pishenot,
French and German instructor; and Principal Charles Howe, history and mathematics—began teaching the twenty-nine all-Anglo pupils of the Academy.31
Over time the faculty and student body increased in number, with the school
counting 475 students and ten teachers by the 1890–1891 school year.32
The Academy’s growing teaching and student body reflected the larger
changes that the Villa de Albuquerque experienced during the course of the
1880s. The arrival of the Atchinson, Topeka and Santa Fe Railroad in 1880 two
miles east of Old Town plaza brought more Anglo residents to the city, leading
to the founding of New Town Albuquerque along the rail tracks. The settlement
grew markedly and incorporated itself simply as Albuquerque in 1885.33 The
Academy’s board of trustees wasted no time in following the Anglo residents
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Pupils in Mexican Department of Albuquerque Academy, 1886. The language-immersion
classrooms were better known as the “Mexican Department” in the Academy’s annual
report; photograph courtesy Cobb Memorial Photography Collection 000-119-0831, Center
for Southwest Research, University Libraries, University of New Mexico.

who composed the school’s majority population and “after two years with the
peculiar surroundings of a Mexican village, the school was moved to temporary quarters in the new town, then but a few months old.”34 The Academy’s
relocation from the more Hispanic Old Town area to the predominantly Anglo
New Town demonstrated one aspect of the changing socio-cultural conditions
in Albuquerque and greater New Mexico during the latter 1800s as this internal colony experienced greater economic integration with the rest of the nation.
Despite the NWEC’s Americanization goals, Spanish-surnamed children did
not appear in the Academy’s catalogue of preparatory students until the 1882–
1883 school year. That year nine Hispanic children, mostly members if the elite
Armijo family, entered the preparatory program. The Armijos enjoyed a liberal
arts curriculum of preparatory classes while the other burqueños focused on
English language acquisition, Americanization, and lower-level academic study
in the Academy’s “Spanish Department.”35 During the lifetime of the school,
the Academy’s Spanish teacher—a position always staffed by an Anglo woman
as indicated by the Academy’s annual reports—would also take on the role of
English teacher as she was generally given charge of immersing monolingual
Spanish-speakers into English. Pupils entering the Academy with a limited proficiency in English were required to take the immersion courses offered by the
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“Mexican Department” (the more common name for the Spanish Department)
before being allowed to proceed to their respective grade in school. One annual
report for the Academy stated these Mexican students, “generally so neglected
at home, are getting a taste of a more progressive life and many are appreciating the advantages.”36 The tones of the Academy’s annual report suggests that
school officials saw their Mexican students as possessing a cultural and intellectual deficiency due to their home life—a problem that the Academy was ostensibly able to remedy.
According to Academy administrators, student enrollment at the main campus’s Mexican Department and its mostly-Hispanic south side school in the
Barelas area (which replicated the main campus’s Mexican Department’s pedagogical practices) totaled sixty and seventy-eight students, respectively, in
1891 within a combined school population of 475 students.37 A surviving picture of the Albuquerque Academy’s “Mexican Department” composed of a sizeable group of students varying in ages vividly illustrates major pitfalls of the
English-language immersion department. The policy requiring that nuevomexicano students develop their English-language skills in the Mexican Department’s mixed-age classrooms deprived students of learning content from other
academic disciplines at different grade levels.38 Many non-English-speaking
youngsters fell behind in their academic learning while struggling to acquire
enough mastery of the English language before permitted to move onto other
content areas. Educational researchers have documented how significant the
psychological effects of “being behind” in class can be among embarrassed second language-learners, particularly when English proficiency is used “as an
inappropriate proxy for measuring intellectual ability” in the classroom.39 A
sense of alienation from the school environment was one result of this pedagogical policy as demonstrated by the lackluster graduation rate of Hispanic students from the Albuquerque Academy and, later, Albuquerque Public Schools.
Critics such as educational scholar George I. Sánchez—an Albuquerque High School (AHS) graduate in 1923—have also questioned the benefits
of aggregating mixed-age Hispanic students together to learn basic English
communication skills. In his book, Forgotten People: A Study of New Mexicans
(1940), Sánchez states, “Children leave school not only without a mastery of
subject-matter fundamentals, but without a mastery of language.”40 During his
tenure at the Department of Education, Sánchez criticized monolingual educators who did not understand the mechanisms of language acquisition, asking, “How can the bilingual questions be solved by the elementary school when
the elementary school teacher hasn’t the slightest inkling of what the bilingual
question is?”41 Education could not work if teachers perceived their students
as possessing an automatic family and cultural handicap that needed fixing.
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Like many later educational researchers, Sánchez argued that a bilingual/bicultural pedagogy integrating non-English speakers with proficient English speakers would achieve better learning results than segregating Spanish speakers and
negatively affecting their language and content-area learning.
Nevertheless, the English acquisition pedagogy associated with the Mexican Department at the Academy produced the sort of poor results that Sánchez
condemned so vociferously in his writings. Annual Academy reports make no
mention of Hispanic-surnamed students participating in the Academy’s main
school events, such as the prize-speaking functions the school occasionally
held.42 Worse, none of the small graduating classes that emerged from the Albuquerque Academy—typically numbering only two or three female students—
included Spanish-surnamed graduates. At the Academy, a Spanish-language
class did exist for nuevomexicanos to learn Spanish, but not until “they have
attained a good degree of efficiency in speaking, reading, and writing English.”
Moreover, the 1882–1883 annual report for the Academy stated, “The better class
of our Spanish-speaking population begin to realize the fact that not many years
hence English will become the official language of the Territory. Hence they are
very anxious to have their children learn English.”43 The language of colonialism in this report highlights the rhetoric of the dominant group in Territorial
New Mexico. It asserted that nuevomexicanos had to get with the times and
learn English. In this discourse nuevomexicanos outside of that “better class”
of Spanish-speakers were not Americanizing and therefore not contributing to
New Mexico’s statehood mission.
The dearth of primary documents pertaining to the Mexican Department at
the Academy makes it necessary to consider the nature of this separate classroom from the perspective of other examples of “Mexican departments” and
segregated classes throughout the U.S. Southwest. Schools playing host to
“Mexican departments” or “Mexican rooms” in other southwestern cities such
as Tucson and Phoenix were known to combine students of different grades
together because they shared limited English skills. These departments were
also known to utilize corporal punishment to deter students from speaking their
native language, even when they did so outside of class. In addition to having
their mouths washed with soap for speaking Spanish on the playground, students often also had to withstand administrators’ admonitions to forget “every
word of their mother tongue” if they wished to succeed in the United States.44
Josie Savage, a burqueña student in APS in the 1930s and 1940s, recalled that her
teachers “were very strict with us and would not allow us to speak Spanish at all.
They would punish us for it and therefore I learned to speak English very well.”45
Another nuevomexicana, Emma Moya, recalled how even in predominantly
Hispanic Old Town burqueños were not allowed to speak Spanish at school. “In
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the public schools we were told not to speak Spanish. The principal of Old Town
School, when angry, would call us by saying ‘Come here you niggers!’”46
The lack of documentary records from schoolchildren, parents, and teachers
from this time in New Mexico history makes it difficult to assess how unique
English-only policies and instances of emotional violence were to the Albuquerque Academy and APS. However, comments in oral histories such as those
made by Savage, Moya, and others point to a latent hostility on the part of
schools towards the nuevomexicanos’ Spanish language and home culture. The
existence of segregated schools for African American children in southern and
eastern New Mexico communities during the first half of the twentieth century,
in addition to the poor academic performance of many American Indian youth
in the state’s off-reservation schools, further suggests that the public school system was not responsive to the needs of non-white students and their families.47
Beyond merely teaching the de facto language of the United States to young
Hispanic children in Albuquerque, the Academy’s Mexican Department conformed to a larger nationalist discourse of Americanization and identity building.
When Albuquerque’s Menaul School superintendent J. C. Ross haughtily wrote
in 1911 that Hispanic American households lived in “comparative poverty” and
lacked “any inspiring or uplifting influences,” his comments were but one manifestation of a national discourse that stressed the deficits ethnic/racial minorities
held vis-à-vis the dominant Anglo population.48 In a similar discursive vein, the
superintendent of instruction in Socorro County reported in 1885 that nuevomexicano “parents do not take sufficient interest in educational matters and frequently
keep their children from school days at a time for some trivial cause, such as going
on an errand or doing chores at home.” The fact that the children may have been
needed by their parents to help the family subsist economically—as had been the
case since Spanish colonialism—evidently evaded the official’s report.49
The verdict for many Anglos was that nuevomexicanos in general did not
care about education, but much evidence to the contrary existed. Many nuevomexicana mothers went to great lengths to educate their children within the
emerging schools in the area, sometimes even moving from rural villages to
larger towns to provide their children educational access; other times, young
nuevomexicano children were sent alone to board at nearby schools.50 Other
well-to-do families took up the onerous expense of private education by paying
the tuition of parochial schools. For example, young Cleofas Jaramillo attended
Taos’s Loretto Convent School which emphasized English-only learning. In
marked contrast to the rhetoric suggesting nuevomexicano indifference to education and the English language, young Cleofas’s education demonstrates how
willing many nuevomexicanos were to educate their children and help them
acculturate to a changing colonial society in Territorial New Mexico.51
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The Americanization practices of the Albuquerque Academy also fit into a
larger interethnic/interracial perspective, considering the educational experiences of American Indians in the Southwest during the turn of the century.
American Indian schoolchildren were also subjected to Americanization pedagogies. For example, the federal government’s Albuquerque Indian School
opened in 1884 and followed a curriculum that stressed the need for indigenous
youth to assimilate into the dominant Anglo culture. Known formally as the U.S.
Indian Training School, the school’s industrial instruction promoted the development of work skills such as carpentry and painting among the young men.
Young women were taught domestic skills such as sewing and cooking. Historian K. Tsianina Lomawaima argues policymakers enacted these Americanization practices because they “calculated these practices to achieve far-reaching
social goals, to civilize and Christianize young Indian people and so draw them
away from tribal identification and communal living.”52
Albuquerque Academy’s curriculum consisted of more than its Americanization program. The curriculum also included shop and industrial arts, reading, arithmetic, literature, and foreign languages such as Spanish, German, and
French. Supported by limited public funds during the fall and charging $3 in
monthly tuition during the spring, the Albuquerque Academy was an affordable
option for local families.53 For nuevomexicano families who wished for their
children to learn English in this U.S. territory as well as gain a liberal arts education, the Albuquerque Academy provided a measure of opportunity in the years
preceding the founding of APS in 1891.
As the direct institutional predecessor of APS, the Albuquerque Academy’s educational impact upon Hispanic Albuquerque significantly shaped the
educational history of central New Mexico. Educational achievement and cultural identity formation met in Albuquerque. The Academy fit into a broader
national pattern in which ethnic minority children such as Hispanic and American Indian children were brutally subjected to a nationalist Americanization
pedagogy aimed at constructing a collective identity by destroying individual cultural and linguistic diversity.54 The force of this assimilationist rhetoric
underscores New Mexico’s position as an internal colony of the United States
during the territorial and early statehood periods.
Cultural Pedagogies in the Early Albuquerque Public Schools, 1891–1942
In Albuquerque, as elsewhere in the Land of Enchantment, the pattern of overall student achievement had already been set in motion by the curriculum and
Americanization pedagogies of the early educational institutions. The expansion of a fully-funded public school system in New Mexico after the turn of the
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Children in arts and crafts at an Albuquerque school, 1947. Groups of students work
diligently on different arts and crafts projects at a busy Albuquerque Public School’s
elementary classroom, note the prominence of Hispanic boys and girls in this
classroom; photograph courtesy Albuquerque Museum, PA1980.184.749.

century provided more educational opportunity for all children, but the gaps
between Anglo and Hispanic children continued to widen. In many ways, the
transition into wholly publically funded schools represented more of a continuity
than a break in the education system for it continued to emphasize Americanization pedagogy in the years after New Mexican statehood. In this early twentieth
century period local educational matters in New Mexico further reflected the role
public education (and Americanization) played within statehood discourse.
The aim of promoting English proficiency and Americanization in schools
in New Mexico profoundly related to territorial political leaders’ quest for statehood. As seen in the history of the Albuquerque Academy, teaching English was
a priority in schools in late nineteenth-century New Mexico, but by the turn of
the century the territory’s youth—and their families—were still seen by eastern politicians as “illiterate, superstitious, morally decadent, and indifferent to
statehood.”55 In 1902 a U.S. Senate subcommittee chaired by Albert Beveridge of
Indiana successfully argued against New Mexico’s petitions for statehood after
touring the Southwest. The Beveridge report declared dismissively that in New
Mexico among the majority Hispanic population “practically all speak Spanish
in the affairs of daily life, and the majority speak nothing but Spanish.”56
English-language acquisition and Americanization of the territory’s children were crucial to solving the “educational problem in New Mexico”—only
then could a skeptical eastern political establishment admit the territory into
the Union.57 Noting how the Census of 1900 reported that 51.1 percent of native
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New Mexicans did not speak English, Beveridge’s report emphasized that a
demographic shift on the part of Anglo Americans would lead to “modifying
work with the ‘Mexican’ element” to the point that “this mass of people, unlike
us in race, language, and social customs, will finally come to form a creditable
portion of American citizenship.”58 Further detracting from New Mexico’s statehood ambitions, Beveridge and other easterners routinely emphasized how the
state had the highest illiteracy rate outside of the U.S. South. The subcommittee’s hearings revealed that many nuevomexicanos left school without speaking
“perfect English.” The report also colorfully documents the U.S. senators’ discomfort at learning that rural nuevomexicano children spoke Spanish on the
school playground.59
Reflecting on this need for education and Americanization, Mrs. O’Connor
Roberts, an APS elementary teacher, wrote in the April 1907 issue of the New
Mexico Journal of Education that, “The mind of the native child resembles New
Mexico’s arid lands awaiting but proper cultivation to become fruitful and productive. After one or two generations have been under influence of the present
system of education, there will be no native child to teach.”60 In the turn of the
century mindset of white easterners, New Mexico could only shed its image
as an internal colony of Spanish-speaking foreigners if it assimilated culturally
into mainstream white society and reduced its illiteracy rate.
This Americanization discourse, amid an increased yearning for statehood,
provides the context for the law that finally established a publically-funded
school system in New Mexico. In February 1891 the territorial legislature
enacted “An Act Establishing Common Schools in the Territory of New Mexico” creating the Territorial Board of Education with a Superintendent of Public Instruction as well as granting cities and counties legal power to use taxes to
fund schools. Unlike previous education bills, the law had permanent and measurable effects, for the legislation still functions as the organizational foundation of the public education apparatus in New Mexico.61
Having a fundraising mechanism in place, APS opened in September 1891,
a milestone documented by its first superintendent and former Albuquerque
Academy teacher Charles E. Hodgin. On the warm September morning that
APS opened, Hodgin walked from school to school in the district and noted
many of the children struggled to find enough seats, as their teachers welcomed
them into their classrooms. Some classrooms desks were in such short supply
that ten, fifteen, even seventeen students had to stand or sit on the floor. Hodgin
wrote “Considering the circumstances, such as the beginning of a school system, the lack of books in many studies not yet adopted by the Territorial Board,
the strange or new teachers not knowing the children, and things not wholly
in readiness, new desks not on hand, etc., etc., the school [year] as a whole has
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started fairly well.”62 Thus launched the chief instrument in the education of
Albuquerque youth.
Like the defunct Albuquerque Academy before it, the young APS system
adamantly emphasized English acquisition and Americanization pedagogies.
Indeed, as New Mexico Superintendent of Public Instruction James E. Clark
wrote in 1907, “No greater advantage can be given by our public schools to the
children of Spanish-American parents than a thorough training in English.
Both parents and children appreciate this and the all-English elementary public
school is becoming more and more popular in the outlying districts where the
demand has been made heretofore for instruction in the Spanish language with
the use of the Spanish text-books.”63
Notable examples of the Americanization spirit played out in the very first
school years of APS. During the celebrations for Washington’s Birthday on 22
February 1892, teachers in the district’s fledgling schools had lessons pertaining
to patriotism and the first president’s life. During the ceremonies, special attention was given to the U.S. flag as a means of instilling national fervor among the
students. Ms. Mattie Sharpe, one of the Spanish language teachers, reported that
she “found it difficult to explain the occasion of the flags to the Mexican children.”64 Evidently, the Americanization colonial project still needed some work
with these children unfamiliar with the Stars and Stripes.
Later in the fall of 1892, APS once again displayed the phenomenon of
national-identity cultivation. This time the event in question was the quadricentennial of Columbus’s landings in the Bahamas, marking another major opportunity for disseminating national pride. The pageant celebrated on 21 October
1892, made much ado about the implications of Columbus’s “discovery” for the
future United States. The content of these student and community-leader presentations (all given by Anglo residents) extolled the civilizing nature of the
Genoese navigator’s journeys as a force of enlightenment for a dark continent.
Commemoration of the event celebrated the region’s Spanish (white) conquistadors as quaint and safe relics of the past while acknowledgement of Albuquerque’s various pre-Columbian (as well as contemporary) indigenous traditions
was limited to a costumed dance titled “Columbus Saw Ten Little Indians.”65
In addition to school events such as Washington’s Birthday and the Columbus Day commemorations, “New Mexico Day” in February 1909 exemplified
the spirit of Americanization so popular in early APS. At the urging of the
Albuquerque chapter of the Daughters of the American Revolution, New Mexico teachers organized a series of events meant to promote the territory’s bid
for statehood. Supported by the New Mexico Educators’ Association and the
Department of Education, APS schools organized their curriculum for the day to
integrate patriotic songs for the elementary grades while the secondary and high
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Spanish class at an Albuquerque school, 1947. Student attention is high during a lesson
on Spanish explorers in this Spanish-language class at an Albuquerque Public Schools site
in 1947. Albuquerque schools had an ambivalent relationship with the region’s profound
Spanish-Mexican heritage; photograph courtesy Albuquerque Museum, PA1980.184.748.

school grades held lectures and talks related to statehood. The pro-statehood
curriculum was reportedly “entered into by the children with a rare spirit of
enthusiasm.”66
Timed with a renewed statehood push in Congress that winter, the event’s
proponents selected 2 February as New Mexico Day because it was the anniversary of the signing of the Treaty of Guadalupe Hidalgo—the agreement in 1848
that ended the U.S.-Mexico War and gave New Mexico to the United States. Differentiating between the Mexican past and the American future, organizers felt
“there will be perhaps no more notable day in New Mexico’s history than that
which separates her progressive present from her romantic past. It is a most
appropriate date for general celebration by the children of the territory.”67 The
Americanization of burqueños (and nuevomexicanos more generally) was a top
priority of educators and community leaders as they promoted New Mexico’s
statehood bids before Congress. However, the achievement of statehood in 1912
did not conclude the implementation of the Americanization pedagogy.
Americanization and Nuevomexicano Educational Attainment in APS,
1892–1942
APS teacher Mrs. O’Connor Roberts reminded her colleagues in 1907 that the
pedagogy of Americanization would transform the typical nuevomexicano into
“an American not because he will be living under the American flag, not because
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he will be speaking the English language, but because having received the same
education, he will have the same aspiration and the same American spirit.”68
New Mexico statehood discourse and the Americanization/English language
acquisition curriculum were firmly linked and white educators in Albuquerque believed that their identity-building pedagogy would also empower student
achievement. Yet, how did these practices and rhetoric impact the actual educational outcomes of Hispanic youth in APS?
An analysis of the lists for candidates for graduation during the first fifty
years (1892–1942) of Albuquerque High School (AHS) documents the community’s growth and greater accessibility to public education as well as the lackluster graduation rates for Spanish-surnamed individuals.69 As the only public
high school in Albuquerque and surrounding Bernalillo County until 1949, a
perusal of AHS’s annual yearbook, La Reata, also reveals much about the educational outcomes of Hispanic students in APS when the school fully operated
under the Americanization/English-only pedagogical paradigm during the first
half of the twentieth century. 70
The low graduation rate for nuevomexicanos from AHS occurred as early as
the school’s first commencement. On the evening of 26 May 1892, APS Superintendent Charles Hodgin wrote, “The year’s work is over and the foundation is
laid for the system of schools that shall grow up in Albuquerque,” noting that
the graduation of the first class from AHS was a satisfying end for the first year
of the city’s schools. The small graduating class was composed of three young
Anglo women.71 No burqueños were among the graduating students despite
their high proportion in the lower grades and the high number of nuevomexicanos in the overall population of Albuquerque and nearby communities. It
would be six years before the first Hispanic student, Florence Otero, graduated
from the school. At AHS, 10,802 students graduated between 1892 and 1942 with
the majority (5,774) graduating in the second half of this period (1917–1942).
Graduating classes from that later period averaged 231 in size, although some
classes numbered as many as 693 students. During this time Spanish-surnamed
students (many of whom undoubtedly went through the English-language
acquisition and Americanization program if they were originally non-English
speakers) numbered 1,067, comprising 18.4 percent of the total number of students graduating from AHS between 1917–1942. The exact number of Hispanic
residents in Albuquerque is difficult to determine from U.S. Census data prior
to 1970 because of the census’ widely varying manners of classifying Hispanics. Before the seventies, the census classified U.S.-born Hispanic Americans as
“white” and enumerated foreign-born Hispanics based on their country of origin. Nonetheless, the small number of Hispanic students graduating from AHS
was disproportionate with the community’s large nuevomexicano population.72
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In this internal colony, Americanization education prevailed, but full educational attainment was out of reach for many native nuevomexicanos.
As stark as those statistics are, the discrepancy between the size of the large
Hispanic population of Albuquerque and its limited educational attainment is
even more pronounced in the first half of the period in question, 1892–1916.
In this respect, the case of Soledad Chávez Chacón is particularly illustrative. By the time Chávez Chacón graduated from AHS in 1908, “Sallie,” as her
mostly Anglo classmates called her, was one of only two Hispanic students
(both women) to have graduated within the school’s first sixteen commencement classes in the years 1892–1911. Between the graduation of Florence Otero
in 1898 and Chávez Chacón, no other Spanish-surnamed individuals graduated
from APS. Overcoming the different social barriers she faced as a Latina in early
1900s rural central New Mexico, Sallie went on to serve as Secretary of State
and even briefly held the state governorship in 1924.73 Four years passed after
Chávez Chácon’s commencement before Hispanic students again graduated
from AHS; the first male Hispanic, Raymond Espinosa, did not graduate from
AHS until 1912.74 In the period 1892–1916, AHS graduated 308 students with the
average graduating class numbering fifteen students. Only twelve students with
Spanish-surnames graduated during that time, representing only 4 percent of
all graduates, a miniscule figure in a city with as large a Hispanic population as
Albuquerque.
Aside from these poor educational attainment statistics, no Hispanic faculty member worked at AHS until 1920 when the school hired two Hispanic
teachers, J.C. Espinoza and Imelda Espinosa (wife of future congressman and
U.S. Senator Dennis Chávez), to teach Spanish. By the 1937–1938 school year
the number of Hispanic faculty at the high school rose to four, but all of them
taught Spanish. Although many of these dedicated teachers, such as Anita
Ayala, Dionisio Costales, and Elizabeth “Kitty” Montoya, taught for many years
at the high school, they were usually locked into teaching only Castilian.75 Hispanic faculty at Albuquerque’s largest public school were extremely rare, and
when they did serve as teachers at the school, it was almost always teaching
Spanish, suggesting that APS administrators did not consider it important for
nuevomexicano educators to teach the core content areas in a community with
a sizeable Hispanic population.76 Cleto Durán, an Old Town burqueño and University of New Mexico graduate, recalled how the prejudice against Hispanic
teachers prevented many qualified individuals, including himself initially, from
teaching for the district. The perception among APS administrators was “if you
were a Hispanic you were a poor teacher.”77
The absence of nuevomexicano teachers at APS contrasts with patterns
established in rural schools outside of Albuquerque. Hispanic teachers with a
182

New Mexico Historical Review / Volume 91, Number 2 Spring 2016

San Jose School, St. John Street, c. 1900. A group of students pose outside the original
San Jose School. Rural Bernalillo County residents such as these living in Barelas (at that
time south of Albuquerque’s city limits) had to travel long distances to Albuquerque High
School and other Albuquerque Public Schools sites if they were interested in receiving
more than an elementary education. In 1949 the school was renamed East San Jose
Elementary School when it and all other county-controlled schools were absorbed into
the expanded county-wide APS district; photograph courtesy Albuquerque Museum,
PA1990.13.184.

high school-level education were common in rural areas and were often women
in their late teens or early twenties. Fabiola Cabeza de Baca, a young teacher
in the plains of San Miguel County, recalled the poor conditions of her oneroom schoolhouse—including overcrowding, encounters with rattlesnakes, and
the lack of toilet facilities—but looked back with joy when remembering how
she imparted a bilingual education to the Hispanic and Anglo children in her
school through bilingual books and songs. “In this way,” Cabeza de Baca wrote,
“the English-speaking children learned Spanish and the Spanish-speaking
learned English.”78 Nevertheless, a shortage of Spanish-speaking teachers
abounded throughout New Mexico. Even government-sponsored efforts to promote the training and professionalization of nuevomexicano teachers via the
Spanish American Normal School in El Rito were half-hearted at best. Founded
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in 1909 with the objective of promoting statehood, the funding for the teacher
school was limited and the mountain remoteness of the northern New Mexican campus hindered the recruitment of faculty. In time the Spanish American
Normal School’s curriculum emphasized vocational training and traditional
handicrafts over teacher preparation, symbolizing the “neglect and dire reality
of nuevomexicanos’ education.”79 Anglos dominated the teaching profession in
well-funded urban areas like Albuquerque, while poorly funded rural communities remained the domain of nuevomexicano teachers.
Not only were burqueño students underrepresented in APS graduation lists,
they were also less likely to have significant learning experiences with Hispanic faculty and educational mentors at the high school level. Josie Savage
recalled the low number of Hispanic teachers at APS: “What can I remember of
school? I don’t remember having a single Hispanic teacher.” Rather she recalled
that her teachers were all “from the South, and they taught us about the Civil
War and we didn’t have any good role models.” The lack of positive Hispanic
role models within the school environment was yet another, subtle, form of
Americanization.80
Nuevomexicanos were not the only ones who experienced culture shock in
early Albuquerque schools. Hodgin wrote in his official notebook that he “spent an
hour or so getting the Mexican word ‘chingona’ interpreted” by his staff. A gradeschooler used the epithet to refer to a female classmate, but the well-experienced
educator from back east was at a loss. After a thorough investigation that no
doubt involved making rounds with district staff and consulting them on their
knowledge of Mexican Spanish, Hodgin wrote, “Most make it a vulgar expression but susceptible of two interpretations, one milder than the other.” The APS
superintendent concluded that despite the ambiguity, the pupil likely meant no
harm and “decided to give the boy the benefit of the doubt and let him return”
to class.81 Beyond considering whether the confused APS superintendent made
the right call in determining the context of the Mexican Spanish profanity, this
example illustrates the gulf between Americanizing schoolmasters and subject
students in Albuquerque schools.
The spirit of Americanization engendered friction between teachers and students as well as among classmates. Cleto Durán, who taught at San Felipe School
and at Atrisco Elementary in the 1950s, recalled being slapped by his APS teachers for speaking Spanish on the playground. One nuevomexicana recalled how
teachers at her school just east of Albuquerque patrolled the school grounds
to prevent conversation in Spanish; Anglo classmates, meanwhile, called her
and her friends “greasers.” Even something as innocuous as Mexican food was
problematic in that environment. Durán recalled that many of his sixth-grade
burqueño students at Atrisco Elementary School “grew up with a fear of being
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found out that they were eating with tortillas” and only ate them if they obscured
them from their peers with a paper bag. This situation prompted Durán to teach
the students that having caldo de frijoles for breakfast was just as nourishing as
the corn flakes shown in the students’ readers.82 Nuevomexicano children faced
emotional and physical abuse from both teachers and peers.
Despite the best efforts of nuevomexicano reformers, the internal colony’s
educational regime relentlessly stressed English acquisition. Most white educators were not opposed to pupils learning Spanish so long as it took place at
home or in the classes offered in the higher grades of the public schools. As historian Lynne Marie Getz has noted, “Spanish literacy was a secondary concern”
as educators “assumed that through English-only instruction Spanish-speaking
children would learn English and at the same time miraculously achieve literacy
in Spanish as well, simply because it was their native language.”83 Many prominent community leaders, such as Nina Otero-Warren, the superintendent of
education for Santa Fe County, labored hard to promote bilingual and bicultural
education that was relevant for nuevomexicano pupils, but their efforts were
often rebuffed or only partially incorporated into school pedagogies.84
Considering how physical and psychological abuse routinely accompanied
the English-only Americanization pedagogy, it is little wonder that a massive
language shift from Spanish to English in New Mexico occurred throughout
the twentieth century. Explaining why members of his generation did not teach
their children Spanish, Durán said they wanted their children to learn English
without an accent to avoid discrimination at school. “And you know, today we
regret that, but it was a necessity at the time. And if you say ‘You can’t speak
Spanish and you’re Spanish?’ I say, ‘So?’ It was a necessity.”85 Numerous linguistics scholars have noted how the intergenerational transmission of language (at
home and at school) is imperative for a language community to remain robust.
In Albuquerque and throughout the state, Americanization practices at school
clearly affected the imparting of heritage language.86
The effect of Americanization at APS and elsewhere cannot be understated
when one considers the significant language shift in the state, but it is important to also consider how mass media such as radio and television also impacted
the vitality of New Mexico’s heritage language. One northern nuevomexicano
reminisced that English became the main language of young adults as music by
Frank Sinatra and Nat King Cole played over the radio to much youth acclaim,
signaling that “the orquestra típica and Spanish and Mexican music were of
the past.” Furthermore, “The old language was used only in informal conversation; all formal discourse was now in English.”87 Thus, mass culture outside of
school deeply impacted the identity formation of nuevomexicanos, but the role
of the Americanization pedagogy in impeding their Spanish-language developParra / Lessons in Americanization
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ment is unquestionable. Many scholars fear for the future vitality of the Spanish
language in New Mexico in the new millennium as a result of the break
down in language transmission caused by Americanization and English-only
pedagogies.88
For nuevomexicano youth, the Americanization pedagogy reinforced the
chasm between traditional cultural values and North American identity discourses—caught between the two, these youth often experienced alienation from
both. Emma Moya, who remembered being told not to speak Spanish at school,
articulated this alienated sensation, remembering her and her friends’ childhood as being “frightened little beings, scolded at school for speaking Español
and scolded by our grandparents for speaking American English.”89 Appealing
to the state’s Department of Education to end Americanization-as-alienation,
George I. Sánchez wrote, “The elementary school has been too greatly concerned with molding the ‘Mexican’ child to be the stereotyped pattern which
dangles the presidency of the country as a goal before the eyes of the pupil.
In making Americans the school overlooks the possibilities of making ‘Americans-plus’—bilingual Americans, nurtured in the bosom of two cultures.”90 The
additive Americanism espoused by Sánchez and other reformers generally did
not gain traction as the Americanization pedagogy advanced bicultural ambivalence, language loss, and poor educational outcomes.
The move towards Americanization and bicultural ambivalence did not go
unchallenged by turn-of-the-century nuevomexicanos. Hispanic political leaders wielded enough power at New Mexico’s Constitutional Convention in 1910
to ensure that the constitution protected the linguistic rights of Spanish speakers. Article XII, Section 8 of the New Mexico Constitution included a proviso
mandating that state legislators “provide for the training of teachers in the normal schools or otherwise so that they may become proficient in both the English
and Spanish languages, to qualify them to teach Spanish-speaking pupils and
students in the public schools and educational institutions of the State,” as well
as a proviso proclaiming the educational rights of Hispanic children. An additional proviso, Section 10 of Article XII, protected the educational rights of
nuevomexicano children by prohibiting the segregation of Spanish-speaking
students. These provisions laid the groundwork for future legislation that established bilingual education in the 1960s and 1970s. However, the legislature’s
lack of interest in fully funding Section 8 prevented nuevomexicanos from fully
asserting their linguistic and cultural diversity in the face of an Americanizing internal colonial project. The state government failed to enforce the bicultural aspects of its constitution, but that has not prevented commentators from
incorrectly labeling New Mexico a bilingual state.91
The failure of the New Mexico educational apparatus to integrate a curriculum
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Albuquerque High School, 1947. Students leave school as another day of classes adjourns
in the autumn of 1947. The physical location of Albuquerque High School moved five
times before the iconic Gothic Revival campus at the corner of Central Avenue/Route
66 and Broadway opened in 1914. Prior to the city’s explosive population growth after
World War II, Albuquerque High School was the only public high school in the city and
surrounding Bernalillo County. In 1974 the high school moved once again to a newer campus
near the junction of Interstates 25 and 40; photograph courtesy Albuquerque Museum,
PA1980.184.758.

that acknowledged nuevomexicanos’ unique cultural connections was often
recognized by students. Emma Moya recalled how in the 1930s “our educational system taught us flag-pledging, the history of the American Revolution,
and the Civil War. The system classified us Spanish Americans,” yet, “omitted
from the school curriculum was history of our past connections to both Mexico and Spain.” Even pertinent local history like the Confederate occupation of
Albuquerque during the Civil War was not on the curriculum; Moya and her
friends learned about that “away from the school system.”92 A marked disconnect existed between the cultural context of nuevomexicanos’ families and the
school.
Numerous factors play a role in the educational outcome of a student in any
school, but it is difficult to ignore the relationship between the low educational
attainment of Hispanic students and the school system’s pedagogy of Americanization (to promote statehood/economic development) through deculturalizaParra / Lessons in Americanization
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tion. Such methods resulted in language loss and the students’ alienation from
their home culture—a condition reinforced by the absence of positive Hispanic
mentors/role models at school. Although many well-meaning Anglo educators
sought to instruct the youth of American New Mexico as best they could, the
white Protestant middle-class colonialist expectations for New Mexico’s unique
populations were not conducive for healthy student achievement and validation
at school.
Conclusion
By the close of the twentieth century much had changed since the days of the
Albuquerque Academy’s segregated Mexican Department and APS’s Americanization classes. Spurred by the New Mexico state-level Bilingual Multicultural
Education Act of 1973, APS began offering a more multicultural curriculum that
in some schools included bilingual education as an attempt to improve burqueño educational outcomes. Despite the change in the district’s pedagogical
orientation, not all parents and students at APS share the belief that bilingual
and multicultural education benefit students.
Underachievement by Hispanic students caused some local parents to initiate a lawsuit against APS in 1998, arguing that the district’s multicultural
pedagogies put students on a path towards failure. Funded by the conservative Center for Equal Opportunity led by Linda Chávez, twenty-six APS parents and students sued the district for violating their civil rights by not teaching
English properly to language-learners and for allegedly segregating students on
the basis of national origins. The mostly Hispanic plaintiffs publically exposed
the district’s inadequate record-keeping and bilingual teacher preparation
before going to trial, but it was Chávez’s vocal “sink-or-swim” English immersion and assimilation stances that garnered the lawsuit wide attention. Chávez,
an Albuquerque-born national conservative columnist, echoed Theodore Roosevelt’s Americanism discourse when she argued that English was “the glue that
has held us together” as a nation and emphasized the importance of teaching
only in English in order for Hispanics to succeed the way the Asian American
“model minority” had.93
Despite the national publicity, the suit failed to persuade the U.S. District
Court in New Mexico. Instead a settlement was reached in July 1999 ordering APS
to improve program data collection, hire better qualified teachers, and make the
district’s bilingual education programs more consistent throughout its schools.94
A great gulf separated Chávez and the plaintiffs’ perspective from that of the earlier burqueño education reformer George I. Sánchez who advocated for a more
multifaceted curriculum to promote student achievement and good citizenship.
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Although the Americanization rhetoric that underlies the Albuquerque
Academy and early APS’s educational policies is still a factor to contend with,
the district is clearly oriented toward a more inclusive approach for its students. As the largest school district in New Mexico, and one of the largest in
the nation, APS attempts to meet the demands of quality education in the twenty-first century by offering culturally-relevant courses and bilingual education
programs in nearly half of the district’s 118 schools.95 As a sign of APS’s changes
between the nineteenth and twenty-first centuries, in 2005 a district-wide newsletter proudly noted that administrators at Albuquerque High were working to
improve their bilingual and multicultural education programs “even more to
make school ‘work’ for its dynamic and diverse student body.” In a change that
may have further pleased burqueños like Emma Moya, Josie Savage, and Cleto
Durán, since the 1980s AHS has also offered a popular Mexican American studies class to interested students—a poignant departure from the often exclusionary curriculum the internal colonial project left in its wake.96
Albuquerque’s history of public education reflects a lamentable deculturization of nuevomexicanos that produced poor educational outcomes. Nuevomexicanos were treated as foreigners within their own land as white colonizers
sought to transform New Mexico into something resembling their states of origin back east. Statehood, the community was reminded time and again, would
only occur once illiteracy and foreign languages (the heritage Spanish language) diminished in favor of English. The struggle for New Mexican statehood was fought by transforming nuevomexicano youth into English-speaking
North Americans through the Americanizing power of the schools. In the ensuing cross-cultural interaction, emphases on identity-building overshadowed
the academic curriculum and fostered low educational attainment for nuevomexicanos. Alienated from school because of their linguistic and cultural
heritage, nuevomexicano youth also became alienated from their parents and
extended family by the impact of culturally-unresponsive educators. In addition
to promoting poor educational outcomes, the Americanization pedagogy also
advanced a linguistic shift in a state often recognized for its multiculturalism.
Nearly eighty years after observing education conditions in New Mexico, George I. Sánchez’s concerns still ring true—APS Hispanic students had a
district-wide graduation rate of 66.4 percent in 2013.97 Rejecting the presence of
“mere mechanical pedagogues” in most classrooms, Sánchez wished that more
teachers could be culturally responsive enough to appreciate local cultural traditions and be “cosmopolitan educators whose horizon extends beyond the
so-called and non-existent standard American classroom.” Integrate community culture into the curriculum, he pleaded, because “the ‘Mexican’ has his contribution to make.”98
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Notes
1. Born in Albuquerque in 1906, Jorge Isidoro Sánchez y Sánchez became a prolific
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